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Partnerships and Connections: The Learning Community as Knowledge Builders

APRIL 2, 2003

INTRODUCTION

Good morning! It is an honor to be here! Thank you Peter for that wonderful introduction. It is always nice to be introduced by someone who knows you. Peter and I have worked together on several ALA Committees.  It is also a pleasure to be in Milwaukee where my Dad lived for close to 40 years and where members of my family still live.  This fact, adds to the pleasure that my first speech as President-elect of ACRL is being delivered at the Wisconsin Association of Academic Librarians’ 2003 conference.

ACRL UPDATE

 Before I get into the body of my speech, I must give you an ACRL commercial and tell you about some important ACRL activities. 

 ACRL’s 11th national conference will be held in Charlotte April 10-13. This is, as you know, is next week. I hope many of you will be able to join us. The conference theme is Learning to Make a Difference and I personally invite you to attend the ONLY national conference dedicated to meeting the interest of academic and research librarians. We have an exciting and useful array of sessions planned and of course the chance for you to enjoy the wonderful southern hospitality that Charlotte offers.

Next,

ACRL President, Helen Spaulding has devoted much of her presidential year to the ACRL @ your library campaign. Helen’s leadership has positioned ACRL as the first division to roll out a mini campaign as part of the ALA national @your library campaign. 

The campaign is designed to assist academic and research librarians develop key messages about the importance of what is happening in twenty-first century academic libraries and the important roles that librarians play in today’s information intensive world. I encourage you to become involved in this important campaign. ACRL and ALA staff are ready and waiting to help you. 

  We also have the ACRL Association of the Future Task Force which is working to evaluate whether ACRL’s organizational structure and systems facilitate maximum membership participation, and to strengthen ACRL as the leading professional organization of choice for academic and research librarians. One of the key questions that the Task Force is seeking input from ACRL members on is: If we were starting a new association to meet the needs of academic and research librarians in a new century, what would it look like? The Task Force is chaired by Maureen Sullivan and one of your own is a member:  Bob Rose, Director of Libraries at the University of Wisconsin Eau-Claire and my colleague on the ACRL Board.

 One of my major activities during my presidential year will be the updating of ACRL’s strategic plan. I expect that the work of the Task Force on the Future will inform our strategic planning process. For our planning, we will be working with Tecker and Associates, a firm with proven expertise in association strategic planning. We will be determining ways to involve the ACRL membership. Stay tuned. I want everyone in this room to be involved. I promise, however, not to have you in a never ending focus group.

ACRL is also moving forward with its work to reshape the current system of scholarly communications.

 Ray English, Director of Libraries at Oberlin College has provided leadership as Chair of the ACRL Scholarly Communication Task Force and Susan K. Martin, formerly University Librarian at Georgetown University, has been appointed Visiting Program Officer for Scholarly Communication.  The broad goals for this initiative are three fold and hope to reshape the current system of scholarly communications by one: creating increased access to scholarly information,  two: fostering cost-effective alternative means of publishing, especially those that take advantage of electronic information technologies and three: to encourage scholars to assert greater control over scholarly communications. 

  This week, we can expect to see a totally revamped ACRL webpage. The launch date is April 4 and it is a part of ALA’s redesign of its web presence.

This concludes my NPR ACRL Public Service Announcement! Thank you for listening!

BRIEF BACKGROUND

 This week, you will be thinking and talking about Connections in the City and the important relationships that academic and research librarians have with our campus partners. This morning, I want to share with you some thoughts on how academic and research librarians play a key role in developing, defining, and enhancing learning communities. These key points are the foundation of the theme for my presidential year—Partnerships and Connections: The Learning Community as Knowledge Builders.

For many years there has been dissonance about the role of the library in academe. While many faculty and administrators have espoused the belief that the library is the intellectual  heart of the university, this belief has not always been actualized in their interaction with us,  or the way they conduct research,  support our budget request, or the inclusion of the library in their undergraduate or graduate course syllabi. At the same time, many academic and research librarians expressed frustration with continually needing to justify or explain our role in student learning and faculty research and teaching.    Yet, in spite of this frustration, academic and research librarians frequently discussed at lunch, coffee breaks, workshops, and professional conferences how to best present the library’s resources  to our academic communities and demonstrate our value as  partners in student learning and in research support. Unfortunately, in many cases we were preaching to the choir. 

 Now, early in the twenty-first century, some of us are preaching to the broader academic learning community and exploring ways to define our roles as partners and collaborators. On some campuses we are playing key roles in helping the university to transition from a teaching to a learning community.  On many campuses, the academic and research library is much more integrated with the teaching and research mission.  We also cannot for get that even with the Internet and its many, many databases, the academic library as place is receiving new emphasis. While this emphasis is demonstrated by the number of new buildings, additions, and renovations coming online, it is also being demonstrated by the partnerships we are forming with faculty to improve their teaching and student learning. Some of these are: team teaching, providing collaborative study space, and consultation services. 

  Yet, we know that we still have much to do in this area on many other campuses around the country. Often, we feel that we are making substantial progress when we experience success in working with, for example, a faculty member who teaches English or Freshmen Writing or even an  information technology colleague only to have our hopes dashed when a computer science faculty member indicates no need or desire to use library resources or call upon our expertise.

We often seek to play a  role in curriculum development For example, at the University of San Francisco, I advocated to my colleagues on the Provost’s Council that the Library should have representation on the committee being formed to revamp the University’s core curriculum for undergraduates.  I wanted the Head of Reference and Research Services to serve and what success I felt when he was appointed! Finally, I thought, we will be able to make information literacy a key component of the new core curriculum.  My joy, however, was short lived when in spite of both of our efforts, the majority of the faculty members serving on the committee did not agree with me or my department head! The new core was approved with information literacy not fully integrated into the new curriculum.  Not to be defeated, however, we launched a focused initiative to work with several faculty members who serve on the Library’s Advisory Committee to incorporate an information literacy component into their classes and then work to develop an assessment tool to determine the quality of  class papers and projects  and to correlate, hopefully, high quality as one of the benefits of the library’s instructional program. This effort is in progress.  I am sure that many of you in the room this morning have similar stories to share and I am sure that many of you have had success in this area.

HIGHER EDUCATION OVERVIEW

As we think about partnerships, collaborations, and the connections that we need to have with our colleagues on our campuses, I think it is important to explore some of the recent thinking in higher education about partnerships and collaborations generally and librarians and faculty in particular.

In 1996, Ralph A. Wolff, Executive Director of the Accrediting Commission for Senior Colleges and Universities, Western Association of Schools and Colleges wrote and I quote:  “Events within and outside higher education are changing our fundamental conceptions of the library, as well as the very nature of the content and methodologies of learning sponsored by the institution. These changes could catapult the library into a central role within the teaching learning enterprise if appropriate adaptations are made; if not they could further remove the library from the institutional center. Forging faculty/librarian partnerships will require new roles for librarians and a level of leadership and initiative that has not been asserted or recognized within the institution beyond the orb of the library itself. Librarians will need to become and be seen by members of the faculty and administration as educational leaders and innovators, and not just as custodians of the institution’s print media.”  

 We in California are fortunate to have Mr. Wolff.  But how many of us have been involved in accreditation visits where the library was not on the visiting team’s radar or received a brief courtesy call by a member of the team for a few quick questions about how many volumes are in the library or how many periodicals do you subscribe to?

Arthur Himmelman, in Huxham’s Creating Collaborative Advantage (1996) defines collaboration as exchanging information, altering activities, sharing resources, and enhancing the capacity of another mutual benefit to achieve a common purpose. 

While Himmelman was writing about a variety of large public, private, and nonprofit institutions and organizations  working together for common purposes of services,  is this not we are hoping to do with are colleagues on our campuses?  We certainly realize that we share a common purpose with those who teach, conduct research, plan budgets, work to improve technological resources, and facilitate student learning. We realize that effective partnerships, collaborations, and connections will ensure a student body that can develop appropriate search strategies, choose appropriate databases, search engines, and directories to find the information they need to complete a brief assignment or a research paper. 

We know that effective partnerships, collaborations, and connections will ensure a study body that can intellectually evaluate the hundreds of “hits” retrieved and thereby choose the key sources needed to complete their work.  We HOPE that these partnerships result in students who have incorporated the information literacy skills we work to give them and can transfer these skills to other learning and subject domains, and INDEED, become life-long learners who are skilled in  finding and evaluating information related to their professional or personal lives.

Himmelman writes that the qualitative difference between collaborating and cooperating is the willingness of organizations or individuals to enhance each other’s capacity for mutual benefit and common purpose. 

Collaborating is a relationship in which each organization wants to help its partners become better at what they do.  Shared risks, responsibilities, and rewards contribute to each other’s capacity to achieve a common purpose.  Collaboration is usually characterized by substantial time commitments, very high levels of trust, and extensive areas of common turf. 

Now, I am aware that this is no easy task for us. I believe, however, it is extremely important for us to explore ways to operationalize or put into action Himmelman’s definition.  Many of us are further along the continuum than others. How many of us still feel that information technology departments are moving into the academic and research libraries territory? How many of us have heard from faculty that it is not our role to teach or that they can certainly bring their students to the library to teach them research skills. How many of us feel faculty have as much to learn as students about the role of academic and research libraries in the twenty-first century?  How many of us are exploring qualitative ways to assess the added values of our library services and programs or our instructional programs in particular. Are we still counting how many items are circulated? How many reference questions are asked or what our gate count is this month?  How many of us realize and articulate the value of our technical services units in supporting our information literacy efforts? At the University of San Francisco, while we are exploring ways to benchmark our services and seeking ways to assess what we do through programs such as LibQual, we still have a lot more work to do to establish effective partnerships, collaborations, and connections that will benefit the students, faculty, and staff that we serve.

In June 1998, the American Association for Higher Education, the American College Personnel Association, and the National Association of Student Personnel Administrators issued a joint report that outlined ten principles about learning, shared responsibility, and collaborative action.  I am going to take a few moments to read them to you because I think they can inform our work as academic librarians.  I invite you to consider them and draw your own conclusions about how these principles resonate with our mission in supporting the students and faculty on our campuses. For some of them, I will give brief examples of the connections that I see to our mission as academic librarians.  Stay with me, I know it is hard to listen to someone read!

Principle One:

Learning is fundamentally about making  and maintaining connections: biologically through neural networks, mentally among concepts, ideas, and meanings; and experientially through interaction between the mind and the environment, self and other, generality and context, deliberation and action.  For me, this points to how people learn and the fact that we should think more about how students receive and process information when planning our instructional programs.

Principle Two:

Learning is enhanced by taking place in the context of a compelling situation that balances challenge and opportunity, stimulating and utilizing the brains ability to conceptualize quickly and its capacity and need for contemplation and reflection upon experiences. I think we have known this principle for quite sometime. As a reference librarian, not so long ago, well, maybe it was, my colleagues and I put emphasis on subject based instruction. The compelling situation was the subject or course context upon which our instruction was based.

Principle Three:

Learning is an active search for meaning by the learner—constructing knowledge rather than passively receiving it, and shaping as well as being shaped by experiences.  Of course, as academic librarians, have we not seen the value of interactive instruction? Long before learning communities, we placed emphasis on student learning the important concepts of library research and not on our teaching.

Principle Four:

Learning is developmental, a cumulative process involving the whole person, relating past, present, integrating the new with the old, starting from but transcending personal concerns and interest.

Principle Five:

Learning is done by individuals who are intrinsically tied to others as social beings, interacting as competitors, constraining or supporting the learning process, and able to enhance learning through cooperation and sharing.

Principle Six:

Learning is strongly affected by the educational climate in which it takes place: the settings and surroundings, the influences of others, and the values accorded to the life of the mind and to achievements.

Principle Seven:

Learning requires frequent feedback if it is to be sustained, practice if it is to be nourished, and opportunities to use what has been learned.

Principle Eight:

Much learning takes place informally and incidentally, beyond explicit teaching or the classroom, in casual contacts with faculty and staff, peers, campus life, active social and community involvements, and unplanned but fertile and complex situations.

Principle Nine:

Learning is grounded in particular contexts and individual experiences, requiring effort to transfer specific knowledge and skills to other circumstances or more general understandings and to unlearn personal views and approaches when confronted by new information.   This principle shouts, to me, what information literacy and life long learning is all about. 

Principle Ten:

Learning involves the ability of individuals to monitor their own learning, to understand how knowledge is required, to develop strategies for learning based on discerning their capacities and limitations, and to be aware of their own ways of knowing in approaching new bodies of knowledge and disciplinary frameworks.

I hope, like me, you were able to see our work throughout these principles.  It is unfortunate that ACRL did not play a role in drafting these principles. If they had, I am sure that very explicit connections to academic and research libraries would be evident and neither you nor I would need to read between the lines.   Perhaps it is a macro example of my experience with the core curriculum, but I digress.  

 Still, I could not help but think of ACRL’s Information Literacy Competency Standards for Higher Education when my research for this talk discovered these ten wonderful principles of learning.  Is this an example of an unexplored partnership, collaboration and connection!

 In 2000, Dr. Kenneth R. Smith,  the Eller Distinguished Service Professor of Economics and Faculty Associate to the Provost at the University of Arizona, was engaged by the Association of Research Libraries to prepare a paper on the possible roles that academic and research libraries can play in the learning process.  ARL wanted to develop strategies for involving research libraries in campus assessment activities and demonstrate the value of the library to the learning community.  

In his paper, Dr. Smith wrote that the concept of learning requires a shift in focus from the teacher’s knowledge to the student’s understandings and capabilities. This shift requires the faculty to bring the research paradigm into the learning process. In addition, the focus on learning requires the academic and research library to move from a content view—books and subject knowledge—to a competency view—what students will be able to do. 

With the assistance of two groups of librarians, Dr. Smith defined a number of student learning outcomes from the library perspective. While similar to ACRL’s  Information Literacy Competency Standards for Higher Education, these student learning outcomes included becoming self reliant in information literacy skills; understanding and using the information search process; understanding different formats of information; dealing with them effectively; having a structured mental model of the structured nature of information; understanding how to evaluate bias and the credibility of information; appreciating the way the quality of information varies along the historical continuum; and understanding the scholarly communication cycle and its application to scholarly research.  That’s an important mouthful!

By developing learning outcomes, academic and research libraries will be able to determine the degree to which their goals and objectives are in synch with the expectations of the other academic learning communities on their campuses. Dr. Smith wrote that faculty responsible for the general education program as well as those responsible for many academic degree programs will also be interested in critical thinking, the effective use of information and technology, the search process and collaborative reasoning across many subject domains.

Academic and research libraries can build on this shared view of what are, indeed, important student learning outcomes.  Dr. Smith confirmed current thinking that we who work in academic libraries should consider how library offerings can be integrated into academic courses to achieve shared outcomes, identify ways to measure how well outcomes are being achieved and collect data and use the information to make changes in curricula.

David L. Jacobson in Change Magazine, September/October 2001, puts a corporate slant on higher education partnerships. 

Jacobson, an Assistant professor of Public and Nonprofit Management at New York University, defines education partnerships that extend beyond the boundaries of our campuses as stakeholder learning collaboratives.  As described by Jacobson, these stakeholder learning collaboratives implement innovative, team-based approaches to work and education in order to improve organization performance. They also build strong educational development chains by improving the coordination of resources and services across schools and colleges.

Over the last decade many of our libraries were engaged in strategic planning to rethink how we do our every day work. Many of us moved to team-based organizations. 

Aren’t there lessons for us embedded in these experiences that should inform our work with faculty, information technology professionals and administrators? Should not our work to form team based organizations inform our work with these groups? Does team-based thinking end at the library’s front door? Of course not!

  My presidential theme which builds upon the work of recent ACRL president’s and the theme of this year’s WAAL conference underscores the fact that it does not end at the front door and that it is the key to the survival of libraries and our illustrious profession. Now, all of you realize that I am not delivering late breaking headlines with film at eleven. Actually, I think it is 10 in many central time zone cities. 

 There are many academic and research libraries around the country demonstrating that partnerships, collaborations, and connections are working!  Let me share a few examples with you.

BEST PRACTICES

At Ohio Wesleyan University, the Librarians have had great success with the Mellon information literacy program. Over 29 grants have been awarded to individual faculty. The curriculum for the information literacy grants depends on the preference of the faculty member teaching the course. Some faculty want to focus only on information resources and research skills  and some want a combination of both information resources, research skills and technology such as web page design, PowerPoint, and digital video. Librarians work with these faculty as librarian liaisons and assist them in developing syllabi. Many of them team teach with these faculty The faculty who receive the information literacy grants agree to devote four to six classes to information literacy and these classes are taught by librarians. At Earlham College, librarians have facilitated sections of a course titled “Earlham Colloquium. These colloquia consist of a series of weekly discussion groups that meet to discuss reading the New York Times. All Librarians at Earlham participate in the course integrated information literacy program. They work with faculty to develop research assignments and to integrate appropriate technology in teaching and learning.  At Austin Peay State University in Tennessee, librarians team teach with faculty as part of the university’s Heritage Program which is an alternative core offering interdisciplinary freshmen English and humanities courses.  Interdisciplinary courses in writing, speaking, and information literacy have been taught to freshmen for over 10 years. The librarians have provided leadership in bringing technology to campus and integrating it into the teaching and learning processes.  

At the University of Tennessee, the president views collaboration between librarians and faculty as increasingly important to advancing campus wide initiatives. The Digital Media Service, there, is a unique collaborative of information technology professionals and librarians working to advance Tennessee’s digital library efforts.

Finally, in the March 21 issue of the Chronicle of Higher Education there is a great article (which I am sure many of you read) about librarians and faculty beginning to work together on courseware such as Blackboard and WebCT.  The article mentions several examples of collaboration between librarians and faculty to load course web pages with scholarly resources and move students away from just depending on Google.  The article highlights two notable best practices at Furman University in South Carolina and the State University of New York at Stony Brook.

These few examples of best practices are encouraging 

AND

These examples certainly demonstrate that some of our colleagues are having great successes with collaboration, partnerships, and connections.  Before I leave this brief discussion of best practices, I want to share with you what some of our colleagues are doing in the area of assessment. We need to do much more in this area and we know that accountability is now the buzz word of choice. At the University of Manitoba a study was recently completed to explore the interaction between academic librarians and faculty in the areas of teaching and instruction, information services, information technology, research, and collections. The results of the study indicated that when librarians interact with faculty they have a very positive and considerable impact on both faculty and students. Although the overall results this study were satisfying, it was also clear that a large number of faculty were unaware of librarians’ capabilities.   Hmmmmm. Can we all say “ACRL @ your library campaign?” 

 For more information about this study, please refer to the Ducas article in the January 2003 College and Research Libraries. Across the Bay from me, the Teaching Library at Berkeley, has conducted a 7 year annual Survey of Information Literacy Competencies in selected academic departments to measure the beginning level information literacy skills of graduating seniors. Results of the study indicate that students think they know more about finding information and conducting library research than they are able to demonstrate when put to the test.  Students continue to be confused by the basics of research:  developing search strategies to find information, evaluating the information found, and presenting it in an organized manner.

At the University of Oklahoma, a science librarian and a microbiology professor collaborated to assess information seeking, evaluating, and usage abilities before, during, and at the end of a senior level microbiology course. Using the ACRL Information Literacy Standards as a guide, they designed a survey and a checklist to measure information literacy levels. Following the survey, two instruction sessions were provided in the use of bibliographic tools; students then presented and critiqued two referred journal articles, and took the survey again. While the results indicated an 11 percent increase in information literacy search skills, there was no increase in the students ability to present, critique, and discuss information. Clearly this finding demonstrates that a key component of how we describe an information literate individual was not the case with the students at Oklahoma who participated in the study.

Finally, I am encouraged by the fact that librarians at Kent State University are providing leadership to assess the library’s impact on student learning. Once again, based the ACRL Standards, a standardized test will be developed and administered at dozens of colleges and universities around the country. The data gathered will provide important comparative information for all of us. This project should begin in 2005.  

The Future 

What does the future hold for us?  Well, I am not quite sure. My crystal ball is cloudy and due to budget constraints, I have not been able to replace my exhausted magic wand.  They are many possible scenarios ahead for us. While many factors including budgets, new technologies, student enrollments, the continuing proliferation of knowledge in varied formats, and cost of scholarly information are not entirely in our control, some are. To ensure that academic and research librarians continue to play a role in the learning communities of tomorrow, we need to begin to place more emphasis on our efforts to recruit the best and the brightest to our profession ( and this means building upon the work of ALA President Mitch Freeman’s efforts to increase salaries for all who work in our libraries), collaborate with our colleagues in library education to make curricula in the MLS programs more relevant to the needs of our organizations and  collaborate with our colleagues in schools of education to develop and increase the instructional skills of our academic librarians and staff.  We should become more visionary and not be afraid to try new things and stop services that are no longer relevant. I recently heard that at one academic library, the director, with the support of staff, has decided to remove the reference desk and completely rethink how librarians provide research support.  I have no idea what the outcome will be, but it certainly is a bold move and will challenge them to create new ways to deliver service and new ways to establish partnerships, collaborate and connect. 

We need to place more emphasis on the specialized skills of our academic librarians and not just on the building as a warehouse for books. Yet, we also need to continue to emphasize the library has place and all that it means-serendipity, research, and yes socializing. We need to emphasize how librarians and our support staffs operationalize the library as place. Should we have reference kiosks in the student center? Should we provide reference assistance in the lobby of the recreation complex? Should we provide reference in the middle of the main campus quadrangle?  Should librarians rove the entire library with cell phones and PDA’s that access our online catalogs and databases? Should we provide 24/7 reference and research support services?  Should we explore further opportunities to partner and connect with our information technology colleagues? Does our faculty understand the difference between information literacy and computer literacy? Do we? Do our students and Provosts?

 How can we do a better job of marketing what academic and research librarians bring to the higher education table? Can our faculty colleagues in Marketing helps us give depth to efforts such as the ACRL @ your library campaigns that many academic libraries are launching on their campuses?

I know I have asked more questions than I have provided answers, but I told you my crystal ball was cloudy and my magic wand was broken.

  Now,  before I set you free for the next session, let’s have a little fun. I know my colleague Nick Burkel was not able to join us this morning, but I know we have Marquette folks here.  Well, my friends at Marquette, your soon to open library will be used in this scenario.

How many are willing to admit they watched the Golden Girls? Can I see a show of hands?  Those who have not, you still can see the show in syndication. Now, as Sophia on the Golden Girls use to say in prime time and still does in syndication—“PICTURE THIS!”  Milwaukee, 2080 My friend, Dr. Nick Burkell, after an illustrious career as Dean of Libraries at Marquette University has long since retired. The John P. Raynor Library initially considered the benchmark for academic and research libraries is now a 77 year old building. It closed in 2069 and is now a memorial to the once great days of academic and research library buildings.  The once marvelous facility, bustling with activity, learning, serendipity, help desks, consultation services, computers, and books and periodicals is now a quiet, dusty, large artifact. In front of the building, on a high pedestal, is a statue of a distinguished woman representing the once great profession of librarianship.  Students and faculty both talk about how their grandparents always went to the library to study and conduct research.  Now libraries are either torn down, shuttered, or curiosities. All information is now available on a PDA like device. Librarianship is no longer a profession. No one can remember when or where the last librarian worked.

                                             OR

Picture this: Milwaukee 2080. The Raynor Library is aglow with bright light and bustling activity on all floors including the new addition completed 6 months ago.  It is 3 a.m. in the morning. Across town Librarian James Patterson is fast sleep. At the Global Information Kiosk, Hologram Librarian James Patterson is on duty. How may I help you he asks the graduate student who has just approached.

Which scenario will it be? The choice begins today. Thank you! 
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